Nursteed Community Primary School:
Early Reading Planning, Teaching and Assessment

Our Mission

At Nursteed we strive to ensure that all children develop a life-long love for reading and books, with the
use of high-quality, engaging and relevant texts embedded into the curriculum, alongside the rigorous
teaching of Systematic, Synthetic Phonics.

Our aim is that all children achieve a high standard in reading, so that they can read fluently, with
understanding and for their own pleasure, unlocking the door to the wider curriculum and the world they
live in.

This document sets out the steps we take to ensure all children learn to read quickly and effectively. It is
designed to be read by staff and parents to ensure we have a consistent and transparent approach across
the school. New members of staff are given a copy of this document so that they can teach phonics and
reading following the Nursteed approach from the first day they are in the classroom. They will also be
supported by training in Sounds-Write and ‘in school’ training to ensure they are teaching effectively.
The following content outlines how we aim to achieve this.

Phonics:

At Nursteed Community Primary School we have a rigorous, systematic approach to delivering phonics to
our children. This begins as soon as children enter our Reception class and continues throughout school.
We follow the Sounds-Write phonics programme, and have created planning for each week of each unit
(including supporting resources). We have ensured that within each week of planning children have the
opportunity to revisit previously taught spellings of sounds.

Children begin in Reception learning the Initial Code, within which they are taught the skills of blending,
segmenting and sound manipulation. Children are taught that sounds can be represented by letters
(spellings), beginning with single letter spellings (units 1-6). While Sounds-Write works on the principle
that ALL words, even those considered ‘tricky’ by other schemes, are decodable, within he Initial Code
children are taught the first 26 High Frequency words explicitly so that they can access texts and begin to
spell these words correctly. In unit 7 children begin to learn that sounds can be represented by spellings
of two letters. This learning continues in unit 11 (and is practiced in units 8-10). Within units 8-10
children learn to blend, segment and manipulate words with adjacent consonants (CVCC, CCVC, CCVCC,
CCCVC, CvCCC words).

As children move into Year 1 and 2 they learn the Extended Code, within which they continue to practise
the skills taught in the Initial Code as they learn that one sound can be represented by multiple spellings,
and that one spelling can represent multiple sounds. Children also learn to read and write more complex
polysyllabic words. At the end of each phonics session children read and write words in the context of
sentences.

In years R -2 phonics is taught in daily 30 minute sessions. In Key Stage 2 Phonics is taught over four 20-
30 minute sessions per week, allowing time to teach additional discrete spelling and grammar content.
A week by week overview of the progression of phonics throughout the school can be found in the
‘Nursteed Phonics Handbook’. This also contains the progressive word lists throughout Key Stage 2.
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Phonics Planning:

Planning throughout the school is uniform, following the same lesson structure on a weekly, or biweekly
rolling schedule which tracks the following pattern for EYFS, Years 1 and 2, and Year 3-6:

EYFS/Reception — Initial Code

Week 1 Week 2
Day 1 Word Building — segmenting and blending words which include the target sounds | -Word Building
for the unit. Including writing these words. -Reading and
Reading and Spelling — rehearsing segmenting and blending, reading and writing | Spelling
words used in the previous section. -Sound Swap
Symbol Search — Identifying, finding and writing the initial sounds of words, -Sentence writing
focusing on the target sounds for each unit with some revision of previous units.
Sentence reading — Rehearsing sentences, practicing building fluency. Including
learning to read ‘high frequency’ words which the children will not yet be able to
decode (such as ‘the’ and ‘to’).
-Word Building
Day 2 Word Building -Reading and
Reading and Spelling Spelling
Sound Swap — manipulating sounds in and out of words, segmenting and -Symbol Search
blending. For example ‘| have made ‘bed’ and | want to change it to ‘bad’. Which -Sentence reading
sound do | need to take out? Which sound do / need to put in?’
Sentence writing — Rehearsing word writing, appropriate sentence level grammar,
and punctuation skills. Re-reading to check what has been written, and build
reading fluency.
-Word Building
Day 3 -Word Building -Reading and
-Reading and Spelling Spelling
-Symbol Search -Sound Swap
-Sentence reading -Sentence writing
-Word Building
Day 4 -Word Building -Reading and
-Reading and Spelling Spelling
-Sound Swap -Symbol Search
-Sentence writing -Sentence reading
S = -Word Building
Y © | Word Building -Reading and
-Reading and Spelling Spelling
-Symbol Search -Sound Swap
-Sentence reading -Sentence writing
Years 1 and 2 Extended Code
Week 1 Week 2
-One Sound, Different Spellings: Word Puzzles
Day 1

One Sound, Different Spellings: Word Puzzles —
blend and segment, read and write, words with the
target sound.

One Sound, Different Spellings: Reading and
Writing— reading, writing and sorting words according
to the spelling of the target sound.

Building Polysyllabic Words (Sound Level) — blend,
segment, read and write polysyllabic words.

Writing

-Sentence writing

-One Sound, Different Spellings: Reading and

-Seek the Sound — reading a text, identifying
words with a target sound (a sound taught in this
or a previous unit), and identifying the spellings of
the target sound within each word.
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Sentence reading — Rehearsing sentences,
practicing building fluency.

-One Sound, Different Spellings: Word Puzzles

Day 2 -One Sound, Different Spellings: Word Puzzles -One Sound, Different Spellings: Reading and
-One Sound, Different Spellings: Reading and Writing | Writing
-Sound Review — revisiting a previously taught -Building Polysyllabic Words (Sound Level)
sound. -Sentence reading
-Sentence writing — Rehearsing word writing,
appropriate sentence level grammar, and punctuation
skills. Re-reading to check what has been written,
and build reading fluency.
Dav 3 -One Sound, Different Spellings: Word Puzzles
ay -One Sound, Different Spellings: Word Puzzles -One Sound, Different Spellings: Reading and
-One Sound, Different Spellings: Reading and Writing | Writing
-Building Polysyllabic Words (Sound Level) -One Spelling, Different Sound
-Sentence reading -Sentence writing
Dav 4 -One Sound, Different Spellings: Word Puzzles
ay -One Sound, Different Spellings: Word Puzzles -One Sound, Different Spellings: Reading and
-One Sound, Different Spellings: Reading and Writing | Writing
-One Spelling, Different Sound — sorting words within | -Building Polysyllabic Words (Sound Level)
which the same spelling represents a different sound. | -Sentence reading
-Sentence writing
Dav 5 -One Sound, Different Spellings: Word Puzzles
ay -One Sound, Different Spellings: Word Puzzles -One Sound, Different Spellings: Reading and
-One Sound, Different Spellings: Reading and Writing | Writing
-Building Polysyllabic Words (Sound Level) -Sound Review
-Sentence reading -Sentence writing
Years 3, 4, 5 and 6 Extended Code
Week 1 Week 2
Day 1 -One Sound, D@fferent Spell?ngs: Word.PuzzIes
-One Sound, Different Spellings: Word Puzzles -One Sound, Different Spellings: Reading and
-One Sound, Different Spellings: Reading and Writing | Writing
-Sound Review -Sound Review
Day 2 -One Sound, Different Spellings: Word Puzzles
-One Sound, Different Spellings: Word Puzzles -Seek the Sound
-Seek the Sound -Building Polysyllabic Words (syllable Level)
- Building Polysyllabic Words (Sound Level)
Dav 3 -One Sound, Different Spellings: Word Puzzles
ay -One Sound, Different Spellings: Word Puzzles -One Sound, Different Spellings: Reading and
-One Sound, Different Spellings: Reading and Writing | Writing
-Reading Polysyllabic Words (Sound Level) - Reading Polysyllabic Words (Sound/syllable
Level)
Day 4 -One Spelling, Different Sounds

-One Spelling, Different Sounds

All lesson sections explicitly follow the Sounds-Write lesson scripts, and in Early Years and Key Stage 1
follow the Sounds-Write suggested word lists. Plans and resources for all weeks and units can be found
on the school server. An example is shown on the following page for Initial code and Extended code:
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Initial Code:

fknown Spellings: | KnownHFWords: | ypjt: 5 | Unit Spellings: | Unit HF Words: Part 2: maintain a snappy pace and high energy level. Part 4: maintain a snappy pace and high energy level.
&m0 p ‘ a, s, the, T ‘ Week: 1 ‘ klLnu of, for Lesson 4= Reading and Spelling Word 1 Read the words: Lesson 4. 1= Readinga Sentonce:
AT AL A 1. Read the word: i . "
KEY: Teacher Pupil {rgestures [ /sound < > spelling Using the resours SMART sreens, bt not showingthe word ot ofidren yt, ol he chiliren ff,fn'"g:;; it Yit"iz:g:;"@?:: 35;:;'??:;:’:;:::13 ﬁm‘?m: fﬂm‘ hen e e,
Introduce Learning Intention (LI) — LI: | can read and write words with k. T, 'r and U’ I'm going to show you a word. I'd like you to whisper the sounds very quietly to yourseff, listen for the then read the whole sentence. Look at the sentence.”
Day | Show and display card on the working wall word and keep it in your head." Point o the first word &' Say
1 Part 1- maintain a snappy pace and high energy level Ra:ga; the word, give the children time fo think, and then ask ane child fo read the word. Offer help as “This s the word ‘The', (pronounced ‘thu} when you see it you say . when you want fo urie it you
Lesson 1 - Word g: needed. “the”
1. Listen and Segment: Next everyone reads the word together. wld ngr:;r:]l?"l;‘-w[ypﬂ\"“ﬂ the word thef) Say th The vv.!:fedl the had cat
sing the resource SMART screens fell the chidren__ “Now lefs say the sounds (point fo each speling indicuall) and read he word (slide your == Pointto the next word {vet) and say
“I'm going to say the word ‘lad" very slowly. Listen carefully to hear the sounds that make up the word finger along under the word). . . “Now let's say the sounds (point to each spelling individually) and read the word (slide your finger along
Tad " @l (Everyone]- 1, fal, dl (as you point o each spelling individually), then ‘lad’ (s you side your finger under the word) "
Place your finger under the first line alang the word) o (Everyone): /v, fel, 1t (as you point o each spelling individually), tnen ‘vt {as you slide your vet
“What s the first sound (gesture the first line) you hear in ‘Jad?, 2 Listen to what you hear ~ —— Choo§e & number of pupils individually and ask them to say the sounds and read the word finger along the word). —
when my finger is under this line.* 2. Write the word Paint fo the next word (ed’) and say
Say the word slowly, but don't segment (example: ‘llaaagaaad). As you say the word, slide your finger Pupils practice writing the word. Leave your word on the board (only covering it if you are confident that “Now let's say the sounds (paint to each spelling individually) and read the word (slide your finger along
along under the lines corresponding to each sound the children are able to remember letter formation). under the word) *
Choose a child to answer: /Il. “Yes you can hear /. Everyone say that sound ™ (Everyong): /I “Now everyone write the whole word lad”. Let's say all the sounds as we write them.” (Everyone): /fl fe/, Id/ (as you point to each spelling individually), then “fed" (as you slide your finger
“What s the next sound (gesture the second line) you hear in Jad 2 Listen to what you hear when my (Everyone): I, fal, i (as they write the word). Everyone then re-reads their ward as in step 1 along the word).
finger is under this line.” | Repeat with other words Peint to the next word (the’) and remind the children that this is the word ‘the’ (pronounced ‘thy)
Say the word slowly, but don't segment (example: lllaaaaaaad.). As you say the word, slide your finger Words: lad, red, kit “This is the word 'the’, (pronounced ‘thu’) when you see it you say ‘thw’, when you want to write it you
along under the lines corresponding to each sound Part 3: maintain a snappy pace and high energy level. write it like this. (point to the word ‘the’) Say ‘thu’.*
Choose a child to answer: /al. "Yes you can hear /al. Everyone say that sound * (Everyone): fa/ Lesson 2 - Symbol Search: a L f s (Everyone): ‘thy’
“What is the next sound (gesture the next ling) you hear in Jagl.2 Listen to what you hear when my finger 1. Listen and identify: | | Point to the next word ('bad’) and say
is under this line Using the resource SMART screens, and giving each child 2 sound search L d 5. w “Now let's say the sounds (point to each spelling individually) and read the word (slide your finger along
Say the word slowly, but don't segment (example: llllaaaaaaad]). As you say the word, slide your finger mat under the word)
along under the lines corresponding to each sound. “I'm going to say the word ‘lad’. What's the first sound you hear in ‘lad*?" rov P’ h (Everyone): /bl, /al, d/ (as you point to each spelling individually), then ‘bad" (as you slide your finger
Choose a chid to answer: /di. “Yes you can hear /d. Everyane say that sound." (Everyone]: /d/ (Everyone): IV along the word).
2. |dentify the symbol “On this grid there is g ‘. I'm looking for smiling children. We are going to move our fingers along the Point fo the next word ('caf) and say.
“Can you tell me which of these (gesture towards letters) js the way we wils J/? lines (point to each spelling individually as you move your finger long the lines of the grid) and smile “Now let's say the sounds (point to each spelling individually) and read the word (slide your finger along
sk a pupil to choose the correct spelling and pull it down anto the first line. If they do not knaw simply when our finger s on ‘d" (make sure you are moving et to right, top to bottor — as if eading a text).” under the word) * ) ) )
tell them, “It's this one™ as you point to it. “Everyone say the sound as they put it on the line.” Point to the ‘m’ and say “this is *F Everyone say T (Everyone): /e, fal, It/ (as you point to each spelling individually), then ‘cat’ (as you slide your finger
(Everyone): /Il. (Everyone): [l along the word).
Repeat for ‘a’ gpgl dusing the same script. 2. Practice letter formation
3. Read the word Pupils using whiteboard pens. 2. Read the sentence.
“Now |gafs say the sounds,.(point to each line individually) and read the word. (slidg your finger along all “Now write over it. Say the sound as you write,-, 'N”W say. .
the lines) O [ & (Everyone) Il Now we are going to say each word (point fo each word individually) and read the sentence (siide your
(Everyone): /I, fal, [dl as you point to each line individually, then ‘lad’ (as you slide = = Repeat with other sounds using the words below finger along under the sentence) *
your finger aleng-ai-of the-+ Words: Words: lad, fat, vet, bin, ki, ran, up, at (Everyone);,, The, vet, fed, the, bad, cat.’ Everyone then re-reads the sentence ‘The vet fed the bad
©On the screen, move the letter squares back up and cover them with the bl e cat’
4. Teacher writes the word
“Now I'm going to write the whole word. Tell me all the sounds | need to write the word ‘lad’ ~
word as in step 3.
5. Pupils writes the word
“Now everyone write the whole word ‘lad’. Lef's say all the sounds as we write them
(Everyone): I/, /al, /d/ (as they write the word). Everyone then re-reads their word as in step 3.
Repeat with other words
Words: lad, red, kit

Extended Code:

{Everyana]. 11, 1 (a5 you say the sounds wite ths word on the board), then ¢ (as you sidle your fnger

[ _JknownSpelings: | known HFWords: [ Unit:6 _Unit Spelling Ak 2 pupil 1o read the Fret word. ey make & mistake, pont 1o the trget sound and say, “This along the word). ]
initial code spellings+ | a, s, the, I, of, go, for, are, he, | Week: 2 |  /if/ first spellings: {running your finger under the spelling repressnting the target sound) is fer).” Help them blead the word, #s““"; Ew:" i, you m;jﬁ_' how o witciton the IWB
8, av: 68 3-€, & 63 66 she, was, to, all, we, come, B 8L 0T UL sound-by-sound if need be, but avoid telling them the whole word Tel the chidren the next word ‘was'. Say. ..
ey i Now leave a finger space. Sound out and write the word ‘was'
- 0. 02 OW. 96, 0-¢ some, said, into (Everyanc): v, fof, Iz (o you say the scunds write the word on the board), then ‘was” (as you side
KEY: Teacher Pupil {rgestures [ /sound <> spelling 2 Wite thespeliog of thesound s D " It o : b
. _ _ Inwits the pupil ta come to ths board. The rest of the class can writs individuslly. Draw a small ling near
Introduce Learning Intention (L) - 11 can read and write words wih 7, oF o e A Continue with each word in ths same vy
- ey s — e —_— W e the tap of the class board. “Wirite on this e the way we spell <or.ip, world'. Say fed as you wri t! Each tme you come tothe end of 8 sentence say... That s the last word in the sentence.” fnecessary
(Punils say). fgr (as they write <or3) remind the children that this means they need a ull st
1 Part 1: maintain a snappy pace and high energy level. e ok e '{.dm ron it the fret word b 2 ot et
Coraon B Do S D e e Dotea 1. Wiethe wrd and say the souncs < beginning of each sentsnce remind the children that the first word begins with a capital letter
1. Build words with different spellings: “Now st write the word ‘world" and say oll the sounds as you write. * Error Corrections
Using the resourcs SMART screens tell the children Pusits say fl, e/, IV, 1d] g they write ‘world' Rememberto try at al fimes fo uss precise and consistent language
“We are going to find some of the different ways to spell the sounds Ygr/" so, what sound are we listening 1~ Ifa child has forgotten how to write ane of the spellings, use a min-whiteboard and say, for
for? {Everyone): lgg Repeat with other words below, asking the children to decide where to write it example, You spell m/ like this.” And you model the <m> for them.
£ "Wihere shall we wite it? Do we have that speling of fgt lrscdy™ I not drawa 2+ [Fthe pupil writes <m= and says ‘g, the lefter name, you say, “Eqt i the letter name. We want

Build the word: new line and ask them to,Write on this line the way ws spell <iF> in ‘twirl”. Say you fo say the sound Im/ s you write it” Ask the pupl to rub aut the spelling and writs it sgain
These are the sounds we need to buid the word “world T 35 you wite it* Saying the sound . ) . .
sk a pupil to buikd the first werd, and say each sound as they puttinto place.  —————— | Invite the pupil to come to the board. The rest of the class can write individually. Draw a small ling near 3- The pupil says sound imprecisely by adding an exta uk'. For example ‘b instead of I, or
o, g, U, the top of the class board they fail to articulate the sound correctly. Modl the sound for them. Do this by pointing fo your
Reod the word (Pupils say) fer (zs they wite <ics). mouth and by saying, "say it lie me.”
e Tr— B 4- The pupil writes the spelling <b= as =d>, or writes & spelling backwards. For example, they urite
MNaowi ¢35 say the sounds (point to each ling indrvidually) and read the word.” (3ljd your finger slong Wu_nis_ kerb_twirl pur‘se.world “big" a5 ‘dig. You shuld writc an their baard/book, close to wher they have made the error, the
under all the lines) - Part 3: maintain 2 snappy pace and high energy level. corect spaling, in this cass <b>_ Ask the pupil to compars the two, and whather ths two
{Everyone): hwl, feg], Il 1di &s you point to each epelling then ‘world" (as you slide your finger along Lesson 8 - Seek the sound Saturday skater spellings are the same, giving whatever support the pupil might need. Then point to the <d> and
under the word). 1. Read the text: - say, "l this b7
Leave the word on the board. Using the resource SMART screens.. 5~ Ifthe pupil writes ‘tab’ instead of 'bat’, you should peint to the first speling and say, i this were
Paint to the target spelling (sxample <or>) and ask "What sound is this?” (Everyane): fgr/ Read the text to the pupils, or ask them to read it aloud, for “bat’ this would be a (st this point hesitate to see if the pupil can hear the error) /bl s this b7
Repeat with other words enjoyment and comprehension. ‘When they have realised their error as them to write the word again saying the scunds as they
2. Search for the sound: do
2 Emphasise the different ways to spell the sound- Demonsirate on the board - When you have got as far s unit 5 you might have to deal with the fact that you have introduced two
As each word is built, ask: "How many different ways da we have on the board to spell the sound fgd?” “Now we're going to read the story again, one sentence at a fime. ;DE”'"Q::[:"M: <k>' :rjdh@t,[m °a|" e’“;: f',?("emf;'ha[ s°“": "“"“5;'” "‘ﬁ[:: E;‘;Is E("d a)’;!‘ &
o= . - questions. At this paint it is best to simply say that Yes there are two ways to spell i/ This (<c) is
il chdto e b o point sl s e ogeber. Sam up, Wehere 4 T pe ot oo o - and his (k) & K 00, [ puplschosee the wicrg ane, ou can say i s K, bt i hi werd you
wa soun are all spelled different -
el e end ey are Slep * underine the words with the target sound. Continue on 1o the end of the sentence orparsgrash. feedths spelng oty And modelforthern e ot one
3 Read and write the words: 3. Wite the word and the spelling
Re-read each word, one at a tme, and practice writing it. Leave yourwerds enthe [ o~ Inuite 3 chid to come t the board. Make tua collumn headings: word and ggglng, WWhats th first word
board and emphasise each new spelling. "Now everyone write the whole word, %b';"d vith ”: xr}d'lf(ﬂ.ngums e dsaylexd Werd Spalling
“world" let's say all the sounds as we write them.” t|wli|t g s S U, PIEGSS, Encsay (6t sy Cw“i“ .
. world’ r
Corge g Wil o mnmortott e [Tl | || Sy e e g S|
rds in that texd, as time allows. Er rrect
them to underine the spellings of the sound ferf in each separate word. wlor| L u‘,l orssm S, @ me glaws. Error e 5 necessan &
Repeat with other words Part 4: in 3 snappy pace and high energy level.
Words: kerb, twirl, purse, world Lesson 4. 2 — Witing a Sentence:
. - 1. Read the words:
Part 2: maintain 2 snappy pace and high enery level Using the resource SMART screen, and use the sentence ‘It was my turn to bake the cake. | baked a

Lesson 7 - One Sound, Different Spellings - Reading and Witing: = ur | cheese cake. We served it with cream and tea ' Now say.

Main Section: - WORKING ON FLIP CHART! ::':‘ 1’:_ “Now Fm gaing to read a sentence one word at a time. Fd like you to write each word, saying the

“We are going to read and write some words with the sound figgl in — Fol sounds as you write them *
them. So, what sound are we listening for? e, hard Say...

[Everyone): ler] worst  wm ek “The fiest word is, a word, ‘. Sound out and write the word ‘It.”

1. Read the word pume s
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Phonics Assessment and Tracking:

Every child in Early Years and Key Stage 1 is assessed every 3 units (6 weeks). A full plan of assessment
and teaching cycles can be found in the Nursteed Phonics Handbook. If most of the class (75%) is secure
with most (75%) of the content covered the class continues on with the next unit. In this case, the class
teacher will ensure that any gaps in learning are filled by ensuring that targeted sounds and/spellings are

revisited inside and outside of the phonics lessons.

Children are assessed individually using the school’s Phonic Assessment Profiles for Initial Code and
Extended Code respectfully.
The Initial Code assessment profile assesses whether the children can read and write individual sound

spellings, and also their ability to blend and segment words. Children are also assessed on their ability to
read the taught high frequency words. See below:

Letters and Sounds - Phonics

3. Adult says sounds for child to blend and repeat back word.
Practise fgms i  c-a- mou-m

+
Tick iF correct. IF incorrect, record what The child

Word ta be mkan b\f id. Non-werd seqmanting
Nursteed Sounds-Write| - Phenics the adult il Pl
=3 T ma-n
oy Pitary Scod INITIAL CODE UNITS 1-7 (R) EE read | ool [ Tveod [ opll
1 3. c-u-p T The
Phonic Assessment e for
1. Child to say sound when shown flashcard (ean be checked up to 2 5 f-iz of
Profile for i A o :
N 7. _t-e-n she 0
s " ; & et s a
i 3 " 5 s-e-ll we
10. k-i-
" d z Gl ey
Sounds-Write = v x Sounds-Write = Phonics Assessment
T f ¥ 4. Adult gives child a word to sound aut
> - I Practise items: cat, oy, Initial code units 8-10 (R)
Overview of progression n X ¥ de ——
Initial Code : 4 Waords to be spoken by ﬁ;jld‘m‘;‘;”“ - iF incorrect record exactly what the 1. Blending words with adjacent consonants (children to read the following
| ° the adult words by sounding letters and then putting together)
Units 1-7 ; r 85 12 Jdam Prostise igms.,  T-e-n-t =tent
. u —zp
Uruf? 81110 = ” 3. net Word 1o be read Tiek If corract, ¥ incorrast, racord what The child
nit 4. dog soid.
2. Adult to say sound, child to write it (needs to be recognisable but not 3 van ; ‘;’I‘:
always corractly formed). (gay be checked up to 3 times) T 3 ket
dates’ et 5o 4 limp
o h i 5. grab
i g w 5. Adult to say the word, child to write 6. drop
m d z 7. slg
3 " ” Werd 8. spend
F L on 9. plump
1 Y 2w 10._scrub
o = 1 3w preve
n K i 5. wet 2. Adult says word and child segments sounds (sounds out) and writes the
o ] - 6. max word.
o - 5 7. burz Practise items: clap,
2 ot
b u Words to be speken by | Tick if correct (if incorrect record exactly what the
child writes)
the adult Phanic-gro Jpheme correspondence =2
; Z‘:* rractise items: snea
3. nest Word ta be spaken by | Tk i carreat, ¥ incarreat. recard what he child p—
;‘_Jh%f the adult seid. botch
o Fop sh- o-p thud
7 grunt ehoLon that
8. trust th 7_!";}" neck
9. split : L whack
10. strap —u-ck thing
prp— wh-a-m Wi
P-i-ng g p————
3 High Frequency Woards c-a-tch e el
e “u-a- )
vead | spell vead | spell g o mflz 6. Degodeable High Frequency Words (spell on separate sheet)
come some RS
o said 4. Adult says whole word child to say separate phansmes. read | read | spell | spell read | read | spell | spell
into all Practise items: chat there what
we dates their where
Words to be spaken by | Tiek iF sounds said carrectly, if incorrect record
the adult (brackets show | =Xacty what the child saye these who
Sounds-Write - Phonics Assessment no s
what to expect)
e . flush (F-l-u-;
Initial code unit 11(R) ush_{ U 3h)
chin_ (ch-i-n)
1. Child to say sound when shown flashcard (can be checked up to 3 fish_(f-i-sh)
P moth _(m-o-3h)
. this (theis)
sl [ T T [T [ Twwm [ [ [ meetfoeed
| [ [T [ Tamse [ [ [ | [l lo
ng[ [ | Tweh [ [ 1] [T frood (raod)
Grapheme-Phonic Correspandence. took (t-ga-k)
car (c-gr)
2. Adult to say sound, child to write it (needs to be recognisable but not Orals seqmenting

always corractly formed). (gqn be checked up to 2 times)

5. Adult says whole ward, child to write word (on separate sheet)

S Y 0 A A otz
wh | [ & [ [ [aodv [ | [ | IW"“* } | I
ngl [ [ T wch [ T 1 [ | Lmash
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The Extended Code assessment profile assesses whether the children can identify the sound represented
by a group of spellings, if they can blend (read) words with these sound spellings, and if they can segment
(write) words with these sound spellings. Where relevant it assesses whether the children can say the
different sounds that may be represented by a single spelling. An example is shown below:

Sounds-Write - Phonics 4. Adult to say the werd, child to write
dates
Tick if t
| EXTENDED CODE UNITS 1-4 q:ﬂk'e S “he p—
great wheat arow
1. Child to say sound when shown spelling group (to be ticked on three Saueeze drain mast
;H Nursteed accasions) oo sloy Tunmy
N\ Community Primary School . came. e <neal
. s coal open Toe
. LA tail phone.
Phonic Assessment E&&i o
Sropheme-Phanic Correspondence B. Child to say the sounds which could be represented by this spelling
H *after unit 7
Prloflle forl 2. Adult to say sound and ‘as in...., child to write it (needs to be detes
recognisable but not always correctly formed, and can be checked up to 3
times) e T T T
fae/ as in bake /ge/ as in boat Sounds-Write - Phonics Assessment
. /ae/ as in break /og/ as in bone i -
Sounds-Write v ,g e Extended code units 5-8
Overview of progression /ae/ as in day /o8/ as in grow 1. Child to say sound when shown spelling group (te be ticked on three
Extended Code /ggl asin ?‘B /gg/ as in toe oceasions)
- /ge/ as in feet dates’
Units 14 Jegd s in Funny
Units 5-8 /ge/ os in please
Unit 9-12
Units 13-18 ¥ Gropheme-Phonic Correspandence
Units 19-21 3. Adult gives child these words to read: 2. Adult to say sound and ‘as in...[, child to write it (needs to be
Units 22 - 25 i datas recognisable but not always correctly formed, and can be checked up to 3
Units 26 - 29 e - - =)
€ :
Units 30 - 33 steak clean know /er/ as in kerb /ef as in bread
Units 34-36 three Spain old /er/ as inbird fe/ as in mend
Units 3740 great Tray Furmy Jar/ os inworm /ow/ as inbrown
nits 2/~ whale he speck Jer/ os inhurt ow/ as in cloud
Units 41- 44 boat w Toe /e/ as in again
Units 45-45 rain stroke. messy
Units 48-49 “‘ Reading

As children are assessed teachers track their progress using the school Phonic Assessment Tracker. This
gives a clear summary of which children can read sounds, spell sounds, blend, segment and manipulate
sounds (initial code), whether children know the sound represented by groups of spellings and can read
and write words with these spellings, and whether they can say the multiple sounds represented by one
spelling (extended code). These trackers are ‘saved as’ after each assessment cycle to allow teachers and
leaders to track, monitor and improve progress. An example is shown below:

Extended Code

u:l u:2 u:3 u:4 u:s u:6 u:7 u:s u:9 u:10
foof  foof
fael [ae] [eo] [oe] mmsrmsmi vinnemmiernt 108 108] i it ront Je/ fel el fowl fow] [N ewmemmaso Sounds words
names sounds words sounds words jeeffor<ea>  and jee/ for <ear sounds words Joc/ and fo/ for <o> and fof for <a> Jer/sounds words sounds words sounds words <ows and Jow/ for <ow>  (moon) (moon)]

ohn Smith
Lorry Truck
Suzie Pops
Lilly Flower

eeeee
John smith
Lorry Truck
Suzie Pops
Lilly Flower

- cannot read or write

1 can read
Unit 8 Unit9 Unit 10 Unit 11 -l:an read and write
I can

lcan manipulat VCCand COVCCE, CVeCC th
leanblend Segment eSounds CVCC CCVC  andccove sh thvoiced unvoiced ck

names
John Smith
Lorry Truck
Suzie Pops
Lilly Flower
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Children Vulnerable to Underachievement:
Children vulnerable to underachievement are identified from day one in Reception (or as soon as
possible after entry). Children who are identified as Disadvantaged (PP/PPG/DL), and those with known
Special Educational Need or Disability (SEND) are provided with daily intervention from day 1 to ensure
that they keep up with their peers, and achieve their full potential. Intervention in Early Years includes:
daily practice of phonic sounds which have been, and are being taught, using a phonics key-ring (see
below), with which they practise reading sounds in the context of simple words; and daily reading with
an adult of their individual reading book.

-

w0
o

T " Z

~

For these children, their progress against personal targets is tracked using EduKey-Provision Map. These
targets are reviewed on a three weekly cycle, to ensure that children continue to make progress, and
that targets are SMART.

In Years 1 and 2 children with gaps in prior phonic learning are grouped according to their gaps, and are

given daily interventions with a trained TA which follows the same planning used by class teachers (to

relieve cognitive load). These children are formatively assessed on a biweekly cycle to ensure they are

making progress, and personal targets are reviewed within Edukey- Provision Map on a three weekly

cycle. These children also receive daily reading practice of their individual reading book with an adult.

Within Phonics lessons in every year group additional scaffolding and support is put in place to ensure

that children vulnerable to underachievement keep up. This may mean, but is not limited to...

- Support from the Teaching Assistant to stay focused, support letter formation, repeat words for
sound acquisition.

- Sitting closer to the Teacher to ensure they remain engaged.

- Additional resources, for example personal ‘post-it’ notes to put onto lines to reduce cognitive load.

- Different coloured resources.

Through kindness, teamwork and determination we thrive.
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The Reading Scheme

The Nursteed Reading Scheme uses books from Sounds-Write and Dandelion Books. These books follow
the progression of the Sounds-Write units for both Initial and Extended Code. Within each unit of books
there are varying levels of difficulty so that all children receive the appropriate challenge, but are able to
read with fluency at their own level. All staff have a good knowledge of the progression of these books,

which can be seen below:

Soundswrite - Tnitial Code

Books are listed in order of difficulty (less-maore challenging). Challenging books are

Unit 2

Unit 1 Unit 3 Unit 4 Unit 5 Unit &
Sam Pip Man Bad Cat Bunin the Sun | Zigond Zog
A Mot The Map Tap, Tap At the Vet Red Gum Meg and the
Bun
Sit, Sam | Pip. Sam and The Cab The Cab Set The Hut A Top for Zig
Tam off
Tim, Tam Sit e | Vivs Pigand | Ken's Pet Bug | Jed's Pet Rat
and Sam Hen
Unit 7 Unit 8 Unit 9 Unit 10 Unit 11 Unit 11
Bob is not | The lost box | Flip and Flop | The Stink Chips for
Well Slip Lunch
Jill, the Box in the The trap Punk and the The Cash
Lroll Loft Plums
T Will Sell Elf Dust The Sled The Stilts | Thump, Thump
Jess's Pet| AlfsPet | Fron's Pet | Som's Pet | RojGetsA
Bat Crab Skunk Shock
o< 4 | EETEE | The Sting
ditional Easier Unit 11 Books
Sal's Pet Tim's Pet Meg's Pet Kim's Pet
Squid Chick Moth Chimp
Josh's Pet
Fish

Children in Reception begin to read their first books as soon as possible after they have completed Unit 1
of Initial Code (after week 4 of Term 1). Children only ever read books containing sounds which they have
already learned (except in exceptional circumstances). From the first book that the children read, the aim
is for them to read with fluency. As such, they are taught to read books using the following routine:

- Say the sounds and read the title.

- Look at the ‘Pre-teach’ label. Say the sound/s and say the words (with high frequency words, or

Extended Code Books:

Books are listed in order of difficulty (less-maore challenging). Challenging books are
. The most challenging books are highlighted green.

Unit 3, 9 and 14 books should be used when the children are reading books within or

beyord the following umits.

Unir 1 Unit 2 Unit 3 Unit 7
The Mail The Tres RajGetza | My Turn Bread and
Spak Jam
Viv Wails Sweet Toad Maoans | Meg &ets Raj Bumps
Biream an Groans Dirty His Head
Jake the The Heap of | The Mear Toad ina Pasta With
Srake Sand Rabot Hale Butter
ugs orafill e ; e s
naild
[t Fun 5o / T | Guests a
oy} Glon v} he
‘edding
jriome;
Unit 8 | Unit 10| Unit 12 Unit 14
Mr Brown Zoom The Might In the
Flight Wood
The Tres The Blue I 5py The Bush
House Scooter
A Hourd in | Miss Scheal The Kite The Tooth
Town Flawer's Rules
Project
:@ Kangaraaos] = g
Greate: chool at Playgroupll by the ankex]
how i [Erook]
oW

Unit 20

Unit 23

Unit 24

Unit 49

The Fart Fairy Wings | Qil Teo Far Dear Oid
Friends
Darn Draw a | Coreless Roy the Trip o the | Max the
Manster Fairy Cowbao Farm Mesrkat
The Tent on | Mot Fairl The Royal Aunt March | Bear's Fears
the Lawn Chest of
Coins

words they probably will not be able to decode yet).
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Pre-teach Viv's Pig and Hen Unit: 4 Pre-teach Unit 1  Jake the Snake

sounds:d, €, v, f Sounds: a-e, ay, ai, ea, ey, q,

Hfwords: @, The, up, said, Hf words: search, they, her, said
for, them for, was, began

- Reading each page: Say the sounds and read the words, read the words and read the sentence, re-
read the sentence, re-read again, repeating until they read the sentence with fluency and a ‘story-
teller’ voice.

Until children are able to read with automaticity and fluency, they should read each book at least three

times. Once to decode the book, once to read with fluency and a ‘story-teller’ voice, and once to

encourage comprehension. Understandably, as the children begin to learn to read, they may need to
read a book several times before this is achieved.

Within the classroom it is our aim that all children vulnerable to underachievement, as well as other
children who are reading at a lesser standard than expected, read daily (wherever possible with the class
teacher). All other children should read with an adult 2-3 times per week.

In addition to the child’s individual reading book, children have a weekly ‘sharing book’ which they select
from the classroom ‘book corner’. This is taken home to share for pleasure, and develop their love of
stories and texts beyond their own reading level.

Group Reading

In addition to individual reading, all children in Reception and Year 1 read in 2-3 group reading sessions
per week. These sessions have the sole aim of the children developing fluency in reading. Each class is
split into groups of up to 6 children, based on reading ability (sound knowledge, decoding and fluency).
The books that they read within these sessions are pitched at least two units prior to their current
reading unit. With the correctly pitched books ALL children should be able to achieve fluency within the
reading session.

Nursteed Group Reading books are the same books as found in the reading scheme. They are organised
into group packs with a set of ‘pre-teach’ cards appropriate for the specific book.

Within a group reading session children follow the same routine as when reading individually with an
adult, however the use of the ‘pre-teach’ label is replaced with ‘pre-teach’ cards which are practiced as a
group before reading.

As with individual reading, groups read the same book on three consecutive occasions. Once fore
decoding, once for fluency and developing a ‘story-teller’ voice,

and once to encourage comprehension. Sroup Reading Record i

g

Simple records are kept of these sessions: i

Group reading is also used with all children who are not reading

with fluency, or at the expected standard in Years 2 to 6.

evseg domsion)
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The Wider Curriculum

At Nursteed we believe that giving children the skills and knowledge to be able to read is vital, but this
alone cannot imbed a love for reading and books. As such we have a carefully planned reading spine
which runs through the school. These rich and varied texts are woven through the writing curriculum,
and through the wider curriculum. Children’s writing sessions are inspired by existing texts, from which
they can draw upon structure, language, grammar and content, and become inspired writers!

Within the majority of subjects (Science, DT, ART, History, Geography) children have opportunities within
each lesson to read together, share texts and discuss them.

Children in every class are read to every day. They are given the opportunity to immerse themselves in
wonderful texts beyond their own reading level, experiencing new levels of language, awe, wonder and
imagination!

Additional Learning:

Additionally to phonic and reading sessions children in EYFS and Key Stage 1 also work on reading and
spelling targets. These are started during the spring term in Reception and continued throughout Key
Stage 1. Each child has a record pack for spelling, and one for reading, kept in a central class folder.
Targets are created and sent home on a two-four weekly cycle. Within Year 1 and 2 reading targets
become more frequent as the children’s reading abilities increase. When setting targets teachers
consider what is attainable for each specific child and set them accordingly. If children achieve their
target they receive a certificate. A simple record is kept of targets set. In each of the three classes
children who need extra support to learn key words are identified. These children have word tins which
contain the words from their current target list. These words are accompanied by pictures or symbols to
encourage initial recognition. These pictures can be cut off when the children are ready.

Reading Targets — June
List 3 List 17
List 2
afema List 3 List 1B
[ Lt 7 Ll 7 List 4 Samuosl 35/40
List 5 Mason 3I6/3IE
dad ‘/ o "; List& Charlie 21738
List 7
can s of List 20
List 8 Edward avfa
in e | hut hack wesley sz
- Macey Ef2z List 21
an |\~ |not him
List 9
A v 90' _g,ot Affred 1617
Grace s/22
had b 9 % Archie 12/18
Cassidy 12711
and his indo Pompy &8
i List 10
imasm on will List asyaz
Kaydyn 25,21
the it fm_ Sophie 28/3a
Eden 2B/ 2
Lo up A28 Pl 20/50
a Mega B 10,
I prs oo =
List 11
ged alk then Phosbe 15438
lhuzz ist 12
miss
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Home-School Links:

At Nursteed we are keen to form a community with our families. Parents and children are invited into
school before their September entry to meet with the Head Teacher and Reception Teachers, to gain an
understanding of what school life will be like for their child, and how they can best support them.
Reading is signposted as the first priority from the very beginning.

As children finish their first unit of Phonics in Reception they take home a phonics key-ring to practice
with their parents at home. A video of how to do this is shared with parents on Class Dojo as the key-
rings go home, and remains on the school website. Key-rings continue to be added to as the children
complete each phonic unit.

As children receive their first reading book a video is shared with parents guiding them how to read with
their child. This is accompanied by a guidance letter. Children’s reading at home is monitored by each
class teacher, who will offer support to parents who are struggling getting their child to read, knowing
how best to support them, or addressing misconceptions (for example, in how sounds and words are
pronounced). In Reception and Key Stage 1 children are rewarded for regular home reading, with our
‘Reading @ Home’ reward scheme. Children earn stickers, certificates and prizes. Awards are shared with
class parents via Dojo.

From the spring term of Reception children bring home reading and spelling targets to practise with their
parents. Children also practise these words in school.

Parents are kept up to date with their child’s reading progress in parent-teacher meetings 2-3 times per
year, and the school has a very open ethos with parents, so that they feel able to send messages, or
come and talk to class teachers about their child’s progress.

Additional resources to support learning:

To support acquisition of phonics, reading and spelling, additional resources have been created to
support children. ‘Spelling mats’ have been created for Initial and Extended Code for children to
reference as they are writing:

( foel )

(" Zae/ )

( 700/ s n oo )

autumn
walk

swarm

water

petrol J| boon

science

¢ 7d; | bocrd
7ol coilgl: || oSnore  § e
ford P bear
= iy ||y | Beerd
want  J\ look=2 )\ thougnt

zoo dessert]
seize man
dazzle

legs
choo

| <h

\_autumn J/

In every year group class teachers create a working wall of phonics which develops as the children move
through the units. This becomes a key reference point for the children, a dictionary of sorts.
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We hope that you have found this document useful. If you have any questions about the teaching of
reading and phonics at Nursteed School, or think that further information is needed in this document,
please speak with our Phonics lead: Miss Amy Cope or our English Lead: Mrs. A Dunstone.
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